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Words by Sarah Wordlaw

s a leader, preparing for
any new school year is always
good fun, a new chance to give
the best you possibly can to the
children. Fresh ideas alongside
further embedding current
practice. This year, even more
so. Wrapped up in new guidance
surrounding COVD19, planning

the new year was even more important...and tricky! Timetabling
to the hilt, thinking about keeping children, staff and parents/
carers as safe as possible, while
also easing the anxieties the
whole school community, sometimes left me feeling like I was
bubbling over (pun intended).
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CURRICULUM

Of all the numerous
eyewitness accounts
of Napoleon’s final
hours, that recorded by
General Henri Bertrand,
his companion and
confidant, is perhaps the
most credible. Bertrand
recorded:

P

CAN I SEE YOUR
MARKING POLICY?

23

Napoleon’s doctor and
one of his valets also
recorded, like Bertrand,
that Napoleon uttered
the word ‘armée’ shortly
before he died. This is
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Can i see YoUr
MarKinG PoliCY?
Do marking policies have any role to play in schools today?

“What can be asserted without evidence
can also be dismissed without evidence.”
– Hitchens’ Razor

2021 marks the 200th anniversary
of Napoleon Bonaparte’s death.
Napoleon is a Marmite historical
figure - people tend to either
love him or to loathe him. Like a
French version of Oliver Cromwell
(although of course Napoleon was
technically Corsican, not French)
people tend to regard him either
as a messianic champion of liberty
or as a bloody, despotic tyrant.
Few historians tend to sit on the
proverbial fence about the man.

Given the fame of the
individual and the
remoteness of his prison
on the British-held
island of Saint Helena,
it’s also not surprising
that conspiracy theories
regarding Napoleon’s
death abounded as soon
as the news of it reached
Paris and they persist to
this day.

While Napoleon didn’t start the

French Revolution, it’s arguable
that he did more than any other
single individual to ensure that the
last decade of the 18th century and
the first decade and a half of the
19th century were the bloodiest in
European history, between the Thirty
Years’ War in the early 17th century
and the First World War in the
20th. The fact that this tumultuous
period, from 1803 to 1815, is known
eponymously as the ‘Napoleonic
Wars’ is surely a case in point.

REDISCOVERING THE CLASSICS:
THE ENEMY BY CHARLIE HIGSON

Jon Love explores one of
Charlie Higson’s darkest and
most thrilling novels
Words by Jon Love

We are without doubt living
in something of a golden age of
children’s literature. Every year sees the
release of ever more quality texts for us
to engage our young readers with. That
this is a good thing there is no doubt.
But that said, there is a danger that our
hungry readers will overlook some of the
brilliant if not downright classic books
that have come before.
My endeavour here is to seek, find and
celebrate some of those ‘lost’ books and
shine a light on them.
Even just a cursory
browse through the
local independent
bookshops kid’s section
will reveal that there is
an abundance of amazing
picture books for the
younger reader. This
is ace. We have many
ourselves at home and
even though our youngest
is now moving past this
phase, it is hard to let
them go because some

Up until I was given the opportunity
to sit with a Primary School Council
about 18 months ago, I was of the
impression that I understood what
went on in Primary school RE. I
thought my KS3 curriculum was robust enough to support the array of
knowledge and skills that students
would enter into Year 7 with in
September.
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But how wrong was I!
I had been asked to discuss the RE
curriculum with the School Council
and to ask any knowledge questions
about what they had learnt. I had
seen on the scheme of learning
that Year 5 had been learning about
Christian practices so I asked them
to describe the Trinity to me, knowing this is quite a complex question.
What followed made me question all
I thought I knew about KS3 RE.
The boy who answered gave me a
detailed explanation of not just what
it was but what it meant to Christian
believers. He even went so far as to
describe transubstantiation (without
using the word) to me. After the
meeting I asked if he happened to be
a particularly bright student, in case
this was a one-off, but the teacher
said no. She then showed me the
work of students from different
classes across different years and I
was amazed. I realised I was de-skilling my students at KS3.

44

For many years I have seen schools
and colleagues teach Christianity by
drawing story boards and designing
churches. I was not embarrassed
that this was what we were offering,
until a 9 year old boy had described
the Trinity better than the majority
of my Year 10 class. I had de-skilled
them, stopped them from deepening
their knowledge and failed to see I
was the one to blame. So I started
to re-think my approach to the RE
curriculum.

P

Not all Primary schools are consistent in their delivery of high-quality RE, especially with the added
pressure on delivering Literacy and
Numeracy and the lack of a National
Curriculum in RE to guide the development of knowledge and skills
from EYFS to KS3 and onwards.

PRIMARY VS SECONDARY RE:
WHY THE TWO SHOULD UNITE!
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These can make it more difficult
to plan for progression. However,
we should know from our “Curriculum Intent” what we want our
students to achieve. So maybe now
is the time to have a think about
reassessing what we do and how we
can enable our students to be more
successful.

TRANSITION

35
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There is some truth to the idea that
students like to think but only when
they don’t necessarily realise they
are doing it.
I have recently had the opportunity
to develop a new RE curriculum
in my new school and I decided to
practice what I preach. Year 7 started with the seven dimensions of
religion and what is meant by belief.
We then went into looking at Descartes’ “I think therefore I am” and
Hume’s Empiricism. The students
rose to the challenge telling me why
Descartes was wrong or why Hume
needed to think as well as use his
senses.

THE JOY
OF BEING
A YOUNG
TEACHER

I had colleagues astounded that 11
year olds were studying Descartes
and that Year 8 were learning about
Natural Law and Utilitarianism. But
the reaction from the students, the
quality of their ideas and written
work was incredible.
Students now stop me in the corridor to tell me about a story they
have read or an idea they have had. I
also included a number of Oracy activities, allowing students to spend
time discussing ideas with their
peers and me. One game they enjoyed the most was Beat the Teacher
where they had to debate with me
on the lesson topic until there were
no more arguments. While this was
going on, the rest of the class had to
think of an argument to go against
me and then would have the opportunity to use it once someone else
had finished.

of them are quite simply
too good to say goodbye
to yet.
What I have noticed
over time is that there
is a gap for that older
reader. The ones who
are still young but have
a great combination of
word recognition and
understanding and who
are looking for an ever
more challenging and

complex book. This is
apparent at the very
upper end of primary
– especially Year 6 and
Primary 7 – where it
is not unusual to spy
a teacher of this stage
struggling to find a book
for their readers in the
school library.

Higson and the first in
his hugely successful and
celebrated The Enemy
series. Released in 2009
the story is a dark, gritty
and realistic offering
that cunningly combines
a more mature content
with a nearly-all-child
ensemble cast.

I offer up today one
such potential book.
Step forward Charlie

Be warned though, it is
not one for the faint of
heart.
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EXPERIENCE

Forever
YoUnG(For noW)
Recently Qualified Teacher Jordanna shares her
experiences as a young secondary teacher
Words by Jordanna Kennedy

M
“

iss, have you been to
University?”. I’ve been
asked this question more
times than I’d like to admit.
“Well, obviously… how old do you think I
am?”. Maybe the better question would have
been “How young do you think I am?”. Of
course it goes without saying that your average Year 8 student has very little awareness
that by the time you’re a teacher, you’ve been
to University. Yet, it never fails to surprise me
when I’m asked that question.

Praise and the promise of a postcard
home meant I was never short of
someone who wanted to debate
with me. But they were excited by
learning and this demonstrated
to me that they had risen to the
challenge.
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of my students’ work. When
I point this out to people, the
response is always the same:
“wow! How do you get away
with that?” to which I respond
that I am not required to do
much by way of marking.

HWRKMAGAZINE.co.uK

I, however, fall squarely into
the latter camp. While I admire
Napoleon’s undoubted military
and political courage and skill, as
well as some of his enlightened
economic, legal and social reforms,
like so many other military geniuses
before and since, including
Julius Caesar (his personal hero),
Napoleon’s ability wasn’t matched
by his morality.

While it’s plausible that
arsenite in the damp
wallpaper at Longwood
House may have hastened
Napoleon’s demise, it’s
probable that he died
from nothing more
conspiratorial than
stomach cancer.
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haven’t marked a student
exercise book for close to
two years. I’ve marked assessments, but barely spilled
more red ink than a tick or
a cross; a written comment
would be a rare find in any

a MarMite FiGUre

hardly surprising for a
soldier-turned-politicianturned-emperor, who
spent a lifetime planning,
preparing and prosecuting
war across several
continents.

MENTAL HEALTH
PRIORITIES FOR THE
COVID CLASSROOM

Words by Adam Boxer

I

P

History
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Pedagogy
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“From three o’clock
until half-past four
there were hiccups and
stifled groans. Then
afterwards he moaned
and yawned. He appeared
to be in great pain. He
uttered several words
which could not be
distinguished and then
said ‘Who retreats’ or
definitely: ‘At the head of
the Army.’”

52

MARKING THE 200TH ANNIVERSARY OF THE
DEATH OF NAPOLEON BONAPARTE
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By developing a positive ethos across a whole school/organisation community, we can create an environment that meets the emotional, academic and
social needs of pupils and staff. Creating an anti-bullying and respectful
ethos is a powerful way to Inspire Change.
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Adam is Head of Science at
a North London Academy.
He tweets at @adamboxer1
and blogs at achemicalorthodoxy.wordpress.com. He is a
co-founder of Carousel Learning, a holistic online quizzing
platform aimed at improving
student retention in all school
subjects.
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We work tirelessly to change the lives of those affected by bullying and we
know we make a difference. We see it in the way young people engage in
our projects, how we empower them to Make a Difference and how they
develop confidence and learn new skills.

@hwrk_magazine

Our Youth Ambassadors are a dynamic
team of young volunteers
working together to help deal with the
issue of bullying. They are committed
and dedicated and all have a passion to
Make A Difference in their local communities. The programme is open all year
round and you can join wherever you live
and whatever your background and
interests are.
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StudentS working
in groupS:

a thing of the past, or something
to look forward to soon?
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CAN I SEE YOUR
MARKING POLICY?

11. Time to Ditch Your Marking
Policy?

Do marking policies have any role to play in schools today?

Why marking policies aren’t as useful as
they’re made out to be

Words by Adam Boxer

17. Why So Serious?

The importance of a sense of humour in
the classroom

“What can be asserted without evidence
can also be dismissed without evidence.”
– Hitchens’ Razor

23. Take A Moment

Tactics for supporting the mental
health of your students

28. Supporting Trainee Teachers
Effective mentoring strategies to
support trainees

I

haven’t marked a student
exercise book for close to
two years. I’ve marked assessments, but barely spilled
more red ink than a tick or
a cross; a written comment
would be a rare find in any
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of my students’ work. When
I point this out to people, the
response is always the same:
“wow! How do you get away
with that?” to which I respond
that I am not required to do
much by way of marking.
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Response number 2 is equally predictable:
“can I see your marking policy?” My answer
is always the same: “no, you can’t. And that
isn’t because it’s secret, but because I don’t
have one.”
It’s a strange and depressing state of affairs
that the very idea of not having a marking policy is incomprehensible to many
teachers and school leaders. Strange,
because there is no evidence that English schools’ decades-long love affair with
marking has had the slightest impact on
student out-comes, and depressing because
what we do have evidence for is that it’s a
horrible burden on teachers and a central
driver of workload. Given Ofsted’s repeated
announcements that they do not expect to
see a certain style or frequency of marking,
it’s a professional embarrassment that we
continue to be stuck in a mindset where it
is a given that marking is important, valuable, and a good use of teachers’ preciously
limited time.

in association with

But taking the books in? Marking them?
Forget it.

“it’s a professional
embarrassment that we
continue to be stuck in a
mindset where it is a given
that marking is important,
valuable, and a good use
of teachers’ preciously
limited time.”

We have a couple of big assessments a year
that teachers mark (ticks and crosses), but
we aim to train students in effective self-assessment and build classroom cultural
habits of reflection and open conversation
that enable students to easily identify what
a good or bad answer looks like.
Whole-class-feedback is becoming increasingly fashionable, with teachers expected
to read a wadge of student work and jot
down some commonalities to discuss as
a class. Following this practice, when we
mark big exams, we each write down a couple of things that are high leverage that we
think should be incorporated into future
lessons and discuss them in department
meetings.
If one of my team were writing detailed
comments on student work, I wouldn’t
straight up ask them to stop, but I would
certainly challenge them on it - is there
nothing else you could be doing with
your time that would have a bigger effect?
What about improving the clarity of your
explanations in this week’s upcoming
lessons? What about building a question
set that has skilfully crafted problems of
steadily escalating difficulty? What about
going onto our online quizzing platform
and spending more time reading through
student responses to pick up on collective
error or misconception?

There are plenty of reasons to ditch
marking, but the most important one is
Hitchens’ Razor quoted above. Any claim
made about marking that does not have
any evidence attached to it can be ignored.
That’s it. There’s no reason to countenance
it. If I walked into your school and said
“you know what I really think would really
help your students? Change the school
uniform ties from navy to grey!” I don’t
think I’d be walking back out again with a
nice fat cheque in my pocket for consultancy services rendered. My assertion, made
without evidence, would have been rightly
dismissed.

It’s even a source of annoyance to me that I
need to write the “Teachers are not expected
to mark students’ day-to-day work” clause
above in the policy. It shouldn’t be necessary. But marking culture is so ingrained
that if you don’t make it absolutely clear,
people won’t believe you. Even then, maybe
they still won’t believe you – but when
there are so many good reasons to do so,
they should.

For the avoidance of doubt, my department
Teaching and Learning policy does indeed
have a section on feedback:
• All practice work will be completed by all
students, with the overwhelming majority
reviewed in whole class feedback.
• Teachers are not expected to mark students
day-to-day work, but they are expected to
closely monitor students as they practise and
intervene where necessary.

By eradicating marking as an accountability tool, not only do teachers have more
time to execute more effective activities,
but actually you change the whole culture
around student books. In previous years, an
announcement of “book scrutiny!” would
have provoked mass alarm and hysteria,
with teachers lugging sacks of exercise
books home over the weekend, cracking out the purple pens and stamps and
making sure their pupil premium students’
books had twice as much teacher writing as
student work.

• All student practice work is marked by
students in purple pen
That’s pretty much it. Teachers are expected to monitor and check their students’
work in class as they practice. Teachers
are expected to sample student responses
in whole class review once stu-dents have
finished their work.
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When I asked recently for some
books to be brought to a department
meeting there was neither fear nor
stress, because we weren’t looking at
what the teacher was doing, but at
what the student was doing. We had
rich discussions about students’ work:
how it varied from student to student,
how some students were self-assessing their work carefully and critically,
whereas others were just ticking
everything as correct. How some
errors were made by lots of students
and how we can pre-empt that error
in future. How some practice work
was clearly too easy for the students,
and some was clearly too hard. How
sometimes it felt like they weren’t
being given enough notes, and other
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times it felt like maybe the notes were
so voluminous they should have been
printed or added to our booklets in
advance.
The discussion was rooted in mutual
professional respect and integrity. Nobody was scared, stressed or worried
that they would be told off for not
doing enough marking. This freedom
from banal accountability liberated
us to make honest and self-critical reflections. Those reflections then bled
over into the classroom, and instead
of thinking “how am I going to get
these books to look nice?” I thought
“how am I going to ensure that Daniel
is self-assessing effectively, David
spends less time highlighting his

notes and Stephanie isn’t making the
same mistake over and over again?”
As time goes on, I hope more and
more schools decide to move away
from burdensome marking policies
and cultures. I hope that, at some
point in the near future, the non-existence of a marking policy will be
completely unremarkable.
Adam is head of science at a North
London Academy. He tweets at @adamboxer1 and blogs at achemicalorthodoxy.
wordpress.com. He is a co-founder of
Carousel Learning, a holistic online
quiz-zing platform aimed at improving
student retention in all school subjects.
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STARING AT SNOWFLAKES:
REAL BEHAVIOUR MANAGEMENT
Behaviour management for the real world
Words by Aidan Severs

Having a bit of a laugh with students can actually be a great
behaviour management technique in and of itself.

I

f we’re honest, many
behaviour management
strategies kind of squeeze the
enjoyment out of being in a
room with 30 or so children.

HWRKMAGAZINE.co.uK

It’s easy for a teacher to assume
that when children express their
personalities and visibly enjoy
each other’s company, that they
aren’t in fact learning.
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But there’s quite a simple thing you
can do to begin to work out whether
or not learning is going on, regardless
of how much enjoyment they might be
having: you ask yourself the question
‘Are they learning?’.
Alright, there is more to it than that,
but it is a good starting point and is
certainly better than automatically
thinking that they mustn’t be, simply because they’re having a bit of a
laugh.
Think of those occasions in class
where something undeniably funny
happens: someone lets slip a squeaky
fart, a child who is always rocking on
their chair eventually falls off (and
thankfully doesn’t hurt themselves) or
someone calls the teacher ‘mum’.
Then there are those times when
something else is just so irresistibly
interesting: the class outside doing
PE, the window cleaner’s squeegee
floating mysteriously up and down the
window, or the seagull pecking at the
UPVC skylight, incessantly, for half an
hour.
What do you do with a class suddenly in uproar over one of the above
events? Shut it down because learning’s not happening? Issue threats
to those who aren’t listening to your
commands? Punish the ones who just
can’t get over it?
Or do you take real control?
By joining in the hilarity you are then
part of the situation, not set apart from
it. Once you are part of the situation
you can begin to control it. “Yes, yes, it
is snowing – let’s all have a look! Lovely – see how it swirls? Did you know
each snowflake is unique and that all
of them have six lines of symmetry?
OK, we’ve had a look, and you can play
in it at playtime, but right now it is
time to get back on task.”
More often than not, the above strategy is all you will need to put an end
to the disruption and get things back
on track.
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But what about those 30 seconds
where no one was working? Was it
worth it?
Well, you probably saved time doing
it that way instead of trying to restore
order without satisfying the children’s
natural instincts. Think of all the
potential fallout of trying to curtail
the naturally human desire to connect with other humans over a shared
experience: the angst, the sanctions,
the tedium.
In disallowing such situations to
take place, it is indeed removing that
human element from the classroom.
In doing that, the implication could
potentially be that relationships are
not important, and that personality
doesn’t count – that the only thing that
matters is just robotically plugging
away at the work, no matter what.
There’s more to life than that. For
children, there should always be more
to being in the classroom with your
teacher than just that.
An almost constant debate rages over
whether or not lessons should be fun.
So much time is spent by teachers
at the planning time attempting to
make their lessons fun and more
engaging. Time which can often lead
to teachers becoming overworked.
And time which often isn’t repaid in
a better quality of learning – at worst,
the elements of fun injected into the
lesson are nothing more than distractions, potentially adding cognitive load
to an already difficult-to-understand
concept.
However, although you don’t have to
plan fun lessons, you can intend for
your lessons to be fun.
Firstly, learning itself can, and should
be, intrinsically fun and engaging –
humans are wired to get a kick out
of discovering new stuff. For most of
history we’ve got that hit of endorphins just by listening to people tell us
things. More recently, we’ve enjoyed
sitting down with a musty old book
or a TV documentary, just to find
out more things. A lesson, a fairly
bog-standard lesson, can do that too.

@hwrk_magazine
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Secondly, you as a teacher can be
a source of fun, enjoyment, engagement – whatever you’re most
comfortable with calling it. Whether
that’s because you’re a natural comic,
or because you let the class comedians do their thing (remember, always
joining in and therefore taking a position of control), you can harness any
excitement to your advantage. Allow
a little lightness in, and children will
go away with the warm fuzzies, ready
to come back after break for more,
secure and happy enough to be ready
to take on more learning (it is still all
about the learning).
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And by showing the children that you
can engage with them, enjoy situations as they arise, and even have a bit
of fun, they will see two things: one,
that you are human like them, and
two, that you see them as human too.
That reciprocity in the relationship
transcends the traditional master and
underling relationship that still persists in places – one that dehumanises
both teacher and child to the point of
being 2D caricatures from a knock-off
Dickens novel. Where teacher and
child have a mutual respect for one
another, stemming from knowing that
the other is human, with a range of
feelings, thoughts and experiences, all
sorts of wonderful things can happen
in a classroom.

Of course, professional boundaries
must be maintained. and it should
be acknowledged that the teacher, in
most cases, is the expert. However, as
teachers we can legitimately allow for
such a relationship as I’ve outlined to
develop, without any negative consequences and with plenty of positive
outcomes for all to benefit from.
But do remember, it should all be
about ensuring the learning takes
place, so perhaps don’t just lounge
around all day watching the snow, the
birds and the squeegee whilst falling
about in paroxysms of laughter over
trumps, misfortunes and mishaps.
Just allow that every once in a while
and everyone’s a winner.

@hwrk_magazine

Mental HealtH Priorities For
tHe Covid ClassrooM
The importance of wellbeing has never been under such a
spotlight. Sarah Wordlaw shares her strategies to help staff and
students take care of their mental health

A

Words by Sarah Wordlaw

s a leader, preparing for
any new school year is always
good fun, a new chance to give
the best you possibly can to the
children. Fresh ideas alongside
further embedding current
practice. This year, even more
so. Wrapped up in new guidance
surrounding COVD19, planning
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the new year was even more important...and tricky! Timetabling
to the hilt, thinking about keeping children, staff and parents/
carers as safe as possible, while
also easing the anxieties of the
whole school community, sometimes left me feeling like I was
bubbling over (pun intended).
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Then there’s the recovery curriculum.
A chance for children to catch up academically but more importantly, giving
opportunities for them to get back
into a routine and for some, back into
feeling safe again. Barry Carpenter, an
Educational Consultant, wrote extensively about the recovery curriculum
explaining that children who were not
at school for months as a result of the
pandemic have experienced significant
loss, effects of which are similar to that
of bereavement. Loss of structure, loss
of routine, loss of friends and social interaction. All of which are imperative
to a child’s development.
Many schools took this understanding
of loss and rejigged their timetables
to reflect this. In my school, we now
have three mindfulness sessions a day,
always after transitions. We also have
additional sports and fitness sessions,
daily PSCHE and timetabling which
allows more time for lessons and many
more strategies.
September came, and while we saw
some effects of loss of routine and loss
of social interaction, children were
bubbly and positive and this lulled us
into a false sense of security. Months
later, now at the end of the Autumn
term, cracks are starting to appear.
Having spoken to other practitioners,
both Primary and Secondary, we are
all seeing the same thing. Mostly, children are struggling with relationships
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Wellbeing

and coping with challenge, change and
conflict.
“But children have always struggled
with this, especially at the end of a
term” I hear you say. Yes indeed, but it
is heightened. Now more than ever, it’s
important that children are encouraged and supported to look after their
mental health every day.

teaCH CHildren
WHat Mental
HealtH is and WHat
being Mentally
HealtHy Means
Just as we all have physical health, we
all have mental health. Being mentally
healthy means that we feel positive
about ourselves, make and keep good
relationships with others and are able
to feel and manage the full range of
emotions, from joy, excitement and
curiosity through to less comfortable feelings such as fear, anger and
sadness.
We need to teach young people that
good mental health allows us to cope
with the ups and downs life throws at
us, allowing us to feel in control of our
lives and being able to to ask for help
from others when we need it.

@hwrk_magazine
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seven Ways to suPPort
student Wellbeing
1. ConneCt

Social relationships are critical to
wellbeing; feeling close to and valued by
other people is fundamental. Building
structured talk (for example Kagan Cooperative Learning structures) into every
thread of your teaching is imperative!
Teach children to praise each others’
contributions so that they feel valued by
their school community.

Wellbeing
We Must look aFter our
oWn Mental HealtH too

5. give

It goes without saying that the above list applies to school staff
too. Coping with what is happening in the world, our own
anxieties about the future while juggling and taking on those
anxieties of your class (or staff team if you’re a leader) can feel
heavy, especially towards the end of term.

Building a strong sense of community,
whether in class, school or local, promotes happiness. Committing acts of
kindness is also associated with increased
wellbeing. You could have an Acts of
Kindness pin board in your classroom or
give out Kindness Awards at the end of
each day. Why not take photos of children
being kind to one another and create a
photo display? Teach children to reflect
on how being kind feels, for us and for
the person we are being kind to.

Check in with yourself daily. Check in with colleagues. Keep
fit. Talk to someone if you need support: your line manager,
your Senior Leadership Team. In order for our society to
move forward from this pandemic, we have to work together
to rebuild our mental health for positive change.

2. be aCtive

Regular physical activity is associated
with lower rates of depression and
anxiety across all age groups. Start the
day with a Wake and Shake (check out
GoNoodle for some fabulous ideas for
fun activities for brain breaks and wake
and shakes). Ensuring children are
getting active through quality PE sessions
and sufficiently long playtimes with
structured games for them to play.

3. take notiCe

Teaching children to be self-aware allows
them to make positive choices based
on your own values and motivations.
Ensure classrooms are clutter-free, teach
the routine of tidying and cleaning their
areas and noticing how it feels before
and after. Get plants! They enhance
every environment. Teach children to
notice how others are feeling and to act
positively on it.

6. eMPatHise

Empathy is the ability to understand and
share the feelings of another. When your
pupils share worries with you, try to empathise and support them to find a solution. If you have any concerns about their
safety, follow your school’s Safeguarding
policy and discuss with your Designated
Safeguarding Lead.

7. Model good Habits

Children are mirrors and they often learn
from copying what they see around them.
Sharing with them how you take care of
your own mental health helps to normalise the idea of looking after our mental as
well as physical health.

4. learn

Setting goals with children and teaching them to recognise when they have
achieved them enhances self-esteem.
This could be academic learning goals, it
could be positive behaviour points goals.
On ClassDojo, a fabulous behaviour
point system, children are able to “redeem” the points they’ve earned. You can
have individual targets or class targets.
My class are currently working towards
the goal of 10,000 points to get a class
fish - there’s a real buzz in the air!
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Mentoring trainee
teachers: a Practical guide
Andy McHugh shares six strategies for getting the best
out of trainee teachers and their mentors
Words by Andy McHugh
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I

love mentoring trainee
teachers. It’s one of the greatest joys and privileges in
education, as it’s my greatest
opportunity to influence the
future of our profession. But
this isn’t the only upside. Mentoring trainee teachers makes
me a better teacher too.
If you’ve mentored trainees
before, you’ll know that the
demands of the role can push

@hwrk_magazine
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us to the limits of our patience,
workload and resilience. So it’s
vital that, as a mentor, I have
an effective strategy in place to
head off problems before they
occur and to make the training
process as efficient as possible.
Here are some of the strategies
I’ve developed over the years,
to help me to mentor trainee
teachers more effectively.
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1. Build their subject
knowledge

They’re far too busy thinking about and doing the “next thing”. You then get annoyed,
stressed and end up calling out the bad
behaviour of the students, who then feel
unfairly treated, as they thought they were
doing what they were supposed to do.

Imagine completing a degree in English, only to find that none of the books
you studied are used by your placement
school. Or that having covered particular
time periods in your History degree, it
still doesn’t help you with your Year 9 lesson planning. You might not be familiar
with the latest way to teach phonics or
long division. And your understanding
of different sports might not help at all
when teaching quidditch for the first time
(I’m joking about that last one).

We can avoid this, however, by starting our
instructions with the behavioural cues we
want to see. For example, instead of giving
out your instructions, then adding in your
command for good behaviour at the end,
you should begin with a clear behavioural
cue first:
“Nobody pack away. Before you do anything
else, you need to write down your answer to
this question from the board, on your paper
and then place it on my desk. Only once you
have completed all of that, may you pack
away quietly. Now, write your answer.”

Setting aside time to help your student
teacher learn new subject knowledge
is therefore vital. Your role is to help to
move them from novice towards expert,
not only because it will help them teach
to a higher standard, but it also instils
confidence in them, a quality they will
rely on when things invariably go wrong,
somewhere down the line.

By setting out your expectations, or parameters for the conduct of students, before
they begin the task, you ensure a higher
level of compliance with the behaviours
you want to see. You will encounter fewer
behavioural issues, have to answer fewer
logistical questions about what Doug
Lemov calls the “means of participation”
and your focus can remain on the learning,
rather than on the behaviour management
of the class.

Also, savvy students can see through a
teacher who doesn’t really know their
stuff. This can bring with it a whole host
of problems, both behavioural and academic. Prevention is better than the cure
on this one. Let’s equip our trainees with
knowledge.

3. Be specific
about what you
expect trainees to
demonstrate

2. teach effective
classroom routines
Effective classroom routines can make
all the difference to the nature of the
lesson. Students do appear to prefer
routines, as they know where they stand
with them and once embedded, they will
pretty much stick to them (with the odd
exception).

Trainees need to demonstrate a lot of skills
and attributes, as evidence that they are
meeting the Teachers’ Standards. This
isn’t necessarily a problem, after all, we’ve
all been through that training ourselves
and the Teachers’ Standards are vital in
upholding the professionalism of teachers.
However, it can be difficult for trainees to
know what they should prioritise at various
points in their training year.

One particularly powerful routine that I
find especially useful is used at the end of
lessons.
Students have a sixth sense for when the
bell is about to go, or the lesson changeover is about to begin. Despite you being
the teacher, your instructions are often
ignored, or at best forgotten by a large
proportion of well-meaning students.
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I recommend setting a focus on specific
points for the trainee to work on, each
week. This can be as a pre-planned schedule, or in a more responsive way, depending on how the training is going. After all,
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some trainees may need to focus more in a
particular term, on their lesson planning,
the quality of their questioning, or their
behaviour management. This should also
be reflected in the focus of their lesson
observations and in the feedback they
receive.
Setting a focus for questioning in an
observed lesson, for example, allows the
observer to devote much more time analysing and reflecting on that one thing, so
they can give much more deep and useful
feedback, than someone who spreads
themselves too thinly and tries to respond
to twenty different pedagogical aspects.

4. Plan for
“professional
conversations”
Trainee teachers will make mistakes and
they will fall below the standard you would
expect of a qualified teacher from time to
time. It is a natural part of the learning
process and it is why they have you, their
mentor. So you need to anticipate where
these mistakes could occur, so that you can
prevent, mitigate or address them in the
right way and at the right time.
To hold these “professional conversations”
(I hate calling them “difficult conversations”), it can be helpful to frame the issues
you want to discuss in the right way.
This requires two things: clear evidence to
support your claim regarding any perceived
underperformance and also a separation of
the trainee as a person and their actions.
By focusing on the “issue”, e.g. “there was
no SEND provision in that lesson”, or “the
level of challenge was too low for Year 7”,
you can remain largely objective in your
assessment. Furthermore, it becomes about
a feature of the lesson, rather than the
quality of the teacher.
By doing this, you remove an incentive
for the trainee to react defensively, as you
aren’t calling their character or effort into
question. Just remember, to follow up
with a practical solution, otherwise they
may not know what to do to improve next
time.
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5. Keeping an eye
on wellbeing
Teacher training can be a gruelling
slog at times and we sometimes forget
that as we gain experience. We need to
remember to check in with our trainees
regarding their general mental and
physical wellbeing. We take a lot of
our skills for granted, but our trainees
struggle (as we did) to gain those skills
and it can leave trainees feeling drained.

We wouldn’t want our own children to
be taught by someone who couldn’t provide a high-quality education because
they themselves weren’t coping. Check
in on them.
Building a good relationship with them
so that you can ask them whether they
are getting enough sleep, or to see if
they are finding time to unwind at the
weekend can be invaluable. After all, if
the answers to these sorts of questions
flag any issues, it’s likely that perfor-

mance in the classroom will suffer at
some point.
The recruitment and retention issue in
education is well-known and we do have
at least some ability to prevent it from
worsening.
Just because our trainees are independent adults, it doesn’t mean they
don’t need us to look after them from
time to time.

FOREVER
YOUNG(FOR NOW)
Recently Qualified Teacher Jordanna shares her
experiences as a young secondary teacher
Words by Jordanna Kennedy

M
“

6. show them their journey
Finally, it helps for our trainees to see not just where they are going, but also where they have been. It’s too easy for them to be
uber-busy, planning lessons, dealing with behaviour incidents, giving feedback and learning new subject knowledge for tomorrow’s lesson. Sometimes, they simply can’t see the progress that they’re making. Set aside some time to step back with them
and with a smile on your face, show them how they have grown since the beginning of the course.

iss, have you been to
University?”. I’ve been
asked this question more
times than I’d like to admit.
“Well, obviously… how old do you think I
am?”. Maybe the better question would have
been “How young do you think I am?”. Of
course it goes without saying that your average Year 8 student has very little awareness
that by the time you’re a teacher, you’ve been
to University. Yet, it never fails to surprise me
when I’m asked that question.

They’ll appreciate it and it might just be the one thing that helps them through that next tricky practical lesson, period 5 on a
windy Friday afternoon in January.
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What came next only boosted my ego:
“I bet you’re 18”. The truth is, in my
first year of teaching I was officially the
youngest member of staff in the school.
I just didn’t realise it would ever be so
apparent I was the youngest. After all,
Generation Z began in 1997, the year
I was born. That makes me the same
generation as the 30-odd young people
in my classroom.
My age hadn’t phased me in my ITT
year. I was one of many fresh-faced
graduates, Straight Outta’ Uni. Ready
to change the world. You’ve heard it all

before. My first teaching role saw me
return to my own school a mere four
years after I’d left the Sixth Form. I’d
only just turned 22 and suddenly my
own teachers were now colleagues.
Rule Number 1: Please Jordanna, don’t
refer to your fellow staff members as
“Miss” or “Sir”, you are not a student
anymore. Maybe it’s because I’d already
been in this environment not so long
ago, but Term 1 and imposter syndrome
struck. Many, many doubts entered my
head. Does age automatically equate to
authority in a classroom? To respect? To
better progress?

I vividly remember the first moment
I questioned if I was old enough to be
responsible for 30 young adults an hour.
While leaving my classroom, a Year
Nine student held his fist out. I looked
at him, completely baffled. “Fist bump,
Miss!”. It took me a second to actually
realise what was going on - it’s been
a while since I’ve given anyone a ‘fist
bump’. “No thank you” I replied. I don’t
give ‘high-five’s’ and I certainly don’t
respond to fist bumps. That’s the kind of
thing you’d see on a Get Into Teaching
ad.
HeRe We GO, I THOUGHT, THeY
THINk I’M ONe OF THeM!
Students see a young teacher and presume they’re in for an easy year. Only,
I had clear expectations from the start,
a consistent approach that followed the
rest of the school policy and I didn’t
buy into any ‘fist bumps’ trying to win
a student over. If you can act like you

know the ins and outs of every single topic
you teach (which I’ll admit, I definitely
don’t), then you can act like you’re the
most experienced teacher they’ve laid eyes
on (which again, I most certainly was not).
Maybe I didn’t look and seem like the ‘fresh
meat’ I’d thought I was.

EXPERIENCE

Later that term, I realised there is actually a lot to love about being the youngest
teacher in school. I have a great relationship with the students I teach, especially
my form group. I remember one of them
asking me: “How come one day I’m
getting like 10 negatives from you Miss,
but the next day I’m crying to you about
everything, as if you’re my big sister?”.
It was a slight exaggeration, but I am a
stickler for the rules. If your top button is
undone, you’re wearing earrings and you
haven’t got your planner signed, I’ll deal
with that first. They are the easy fixes, the
silent routines these students will never
realise they need. Yet, I’ll never leave a
student feeling like no one actually cares.
Some may say I show my naivety here. Just
another NQT with the time and energy
to waste a lunch listening to hormonal
teenagers. It doesn’t actually matter what
they say. Right now, I can be a listening ear.
In fact, most importantly, our students are
a listening ear too. I want them to hear that
I remember what it is like to be their age;
to be lost in what sometimes feels like a
system that forgets they are individuals.
If they don’t listen to me when I say that
the emotional uproar of your teen years
will come to an end, who will they listen
to? I don’t mind being the ‘go to’ when it
all gets too much, if that’s what they need.
Because it’s not just about them venting
over a boy who won’t reply to their texts or
a friend who’s fallen out with them. There’s
more to it than that.
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Our young people have important
things to discuss: the rocky relationship
with their parents; the food they eat
(or unfortunately in many cases, don’t
eat); the pressure they feel; their mental
health along with everything that being
a teenager in 2020 chucks at them. They
know I understand.
The return to school in September, following a whole six months of ‘distanced
learning’ was daunting for even the most
experienced teachers. I didn’t really help
myself here, as I’d got braces on my teeth
over the Summer. I want to be relatable,
but maybe I’m taking it too far now!
Having been brought up in the next

town from where I work, I get the same
questions with every class at the start
of term. I either know their cousin, was
in the same year as their sibling or our
parents are friends. Well, in the return
to school this year that wasn’t the case.
It was:

Now, in my second year of teaching, I
know I still have so much to learn. I’ll
never stop growing as a teacher and if I
do, it’ll be time for a new profession. But
I’m more than happy to pass the baton
onto this year’s NQTs.

“Miss, I know your Mam…”,
“Oh really, is she friends with your
Mam? Your auntie?”.
“No, she’s friends with my Grandma”.

You will thrive from the difference you
can make in a young person’s life. Maybe
we’ll all lose the enthusiasm for it one
day, but there is something special about
being a younger member of staff.

Oh… I see. Great. Have I aged a generation in 6 months? Maybe lockdown
has been harder and longer than I
thought.

Just a final piece of advice: if you mention the likes of TikTok, Fortnite, Among
Us or anything else along those lines. It
will Blow. Their. Minds.

COLUMN

A MERRY
CHRISTMAS
Ben King reflects on a strange Christmas finishing off an even stranger year
Words by Ben King

W

hat is sure to be
the most bizarre
Christmas of any
of our lives is soon to
be upon us and yet again schools
have been tasked with juggling
restrictions, expectations and
reality for the seasonal celebra-
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tions. So with the tinsel somewhat less glittery this year, the
trees looking a little more forlorn
and the nativity dressing up boxes
decontaminating between bubbles, let’s take a trip down memory lane through the highlights of
the traditional school Christmas.
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The Christmas fete is, in many ways,
far superior to that which takes place in
the summer. True the weather isn’t as
good and often you are more restricted for space, however the buzz and
excitement within the community is at
its peak during the last few weeks of the
Autumn term. With a Dad roped in to
play a highly suspect Father Christmas
and the mulled wine watered down
until the meaning of term ‘wine’ is being
stretched to breaking point, these fun
filled events are often one of the most
hotly anticipated in the school calendar.
Traditionally taking place on a Saturday, more recently schools seem to
have hosted their events either during
the school day or for a few hours after
school. However the Christmas fetes
of my childhood were very different
affairs to today. Children seem to have
an improved ‘tat’ detector these days and
parents no longer seem keen on their
children spending 4 quid on ‘guess the
name of the teddy’. Fetes have always
seemed quintessentially British to me
and I know for certain my kids are missing theirs this year.
I recently read a study that said children
that play Mary or Joseph in the Christmas nativity are more likely to go onto
4 2 // H W R K M AG A Z I N E // W i n t e r 2 0 2 0

attend Oxford or Cambridge than their
peers. It may seem logical when you
think about it but teachers are perhaps
a little relieved this year that they don’t
have to carry out the cutthroat task of
casting the local areas biggest Christmas
hit: The school nativity! Let’s be honest
though, 99% of them are utterly awful
and are in fact better when they go
wrong.
I remember a special moment in my
NQT year when a group of disinterested snowmen decided to remove their
carrot noses from their faces and place
them instead over their crotches, with
one declaring gleefully to his watching
parents, ‘look Mummy my willy is orange’. Cue much sniggering and furious
gesticulating from the crowd. For those
not doing nativities, I feel there will be a
small sigh of relief, even if they’d never
admit it!
And finally, the most important event
on the Christmas calendar: The staff
Christmas shindig! Julie in the office
has had her highlights done, Tony in
Year 2 has put on a musical tie and Sophie in EYFS has told everyone (for the
241st time) that she doesn’t drink because she drank so much when she was
younger. The debate begins over where

to go – essentially where can you get the
most booze for free – and what name
you’ll give on the booking (does anyone
actually ever give their own school
name?). The best bit is that if you live in
a small town, chances are that multiple
schools will be out at the same time at
different pubs and like some juvenile
turf war, will avoid mixing.
Karaoke is the worst end to the night.
An emotional rendition of Fairytale of
New York while waiting for your kebab,
the best. However I think we can all
agree that a lack of a get together after
the year we have all had is a truly sad
aspect of what will be the strangest of
Christmases.
All in all it is going to be a very strange
end of term and boy do we and our
wonderful children deserve some
Christmas joy. As much as this tongue
in cheek look at the best moments of
a school Christmas is true, it is worth
noting that all over the country teachers
are still working tirelessly to get nativities on (via Zoom etc), to give children
a Christmas dinner and hoping that staff
can at least share a socially distanced
drink in their largest of rooms. Here’s
hoping it is all a bit more normal next
year!
@hwrk_magazine
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TRANSITION

PRIMARY VS
SECONDARY
RE: WHY THE TWO
SHOULD
UNITE!
The transition between KS2 and
KS3 is fundamental to success in RE
throughout secondary school
Words by Gemma Papworth

H

ow many Secondary
school teachers honestly
know what happens in
their subject in Primary
school? I would hazard a guess
and say that most of us have
an inkling but we don’t really
know a lot. And why would we?
We teach different Key Stages.
However, we are wrong to think
this way. Understanding what
is taught in Primary schools
can deepen and enrich our own
lessons, enabling students to
be more successful and knowledge-rich as they move through
KS3 and beyond.
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Up until I was given the opportunity
to sit with a Primary School Council
about 18 months ago, I was of the
impression that I understood what
went on in Primary school RE. I
thought my KS3 curriculum was robust enough to support the array of
knowledge and skills that students
would enter into Year 7 with in
September.
But how wrong was I!
I had been asked to discuss the RE
curriculum with the School Council
and to ask any knowledge questions
about what they had learnt. I had
seen on the scheme of learning
that Year 5 had been learning about
Christian practices so I asked them
to describe the Trinity to me, knowing this is quite a complex question.
What followed made me question all
I thought I knew about KS3 RE.
The boy who answered gave me a
detailed explanation of not just what
it was but what it meant to Christian
believers. He even went so far as to
describe transubstantiation (without
using the word) to me. After the
meeting I asked if he happened to be
a particularly bright student, in case
this was a one-off, but the teacher
said no. She then showed me the
work of students from different
classes across different years and I
was amazed. I realised I was de-skilling my students at KS3.
For many years I have seen schools
and colleagues teach Christianity by
drawing story boards and designing
churches. I was not embarrassed
that this was what we were offering,
until a 9 year old boy had described
the Trinity better than the majority
of my Year 10 class. I had de-skilled
them, stopped them from deepening
their knowledge and failed to see I
was the one to blame. So I started
to re-think my approach to the RE
curriculum.
Not all Primary schools are consistent in their delivery of high-quality RE, especially with the added
pressure on delivering Literacy and
Numeracy and the lack of a National
Curriculum in RE to guide the development of knowledge and skills
from EYFS to KS3 and onwards.
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These can make it more difficult
to plan for progression. However,
we should know from our “Curriculum Intent” what we want our
students to achieve. So maybe now
is the time to have a think about
reassessing what we do and how we
can enable our students to be more
successful.

TRANSITION

There is some truth to the idea that
students like to think but only when
they don’t necessarily realise they
are doing it.
I have recently had the opportunity
to develop a new RE curriculum
in my new school and I decided to
practice what I preach. Year 7 started with the seven dimensions of
religion and what is meant by belief.
We then went into looking at Descartes’ “I think therefore I am” and
Hume’s Empiricism. The students
rose to the challenge telling me why
Descartes was wrong or why Hume
needed to think as well as use his
senses.
I had colleagues astounded that 11
year olds were studying Descartes
and that Year 8 were learning about
Natural Law and Utilitarianism. But
the reaction from the students, the
quality of their ideas and written
work was incredible.
Students now stop me in the corridor to tell me about a story they
have read or an idea they have had. I
also included a number of Oracy activities, allowing students to spend
time discussing ideas with their
peers and me. One game they enjoyed the most was Beat the Teacher
where they had to debate with me
on the lesson topic until there were
no more arguments. While this was
going on, the rest of the class had to
think of an argument to go against
me and then would have the opportunity to use it once someone else
had finished.
Praise and the promise of a postcard
home meant I was never short of
someone who wanted to debate
with me. But they were excited by
learning and this demonstrated
to me that they had risen to the
challenge.
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A colleague in another school had a
discussion with me about up-skilling
her students and, from our discussions
and research, she adapted her curriculum to include a unit on “Do women
have a place in religion?” and “Do wars
save lives?”.
Controversial questions indeed, but
they grabbed the students’ attention and
up-skilled them through KS3, to KS4
and beyond. I believe
it is not about teaching to the exam but
teaching around it so that students have
a plethora of ideas, beliefs and teachings
they could use,
making their answers more unique and
attaining higher scores.

In these current times, time is tighter
than ever with adapted timetables and
days that are different to ‘normal’. Use
this time now to think about how you
can up-skill your students. Will a Year 7
student really benefit from drawing out
Genesis 1 as a storyboard or designing
their own Church? I would say no as I
know they do this in KS1.
Secondary Heads of Department for RE
should know what is included in the
Primary Agreed Syllabus for their area
even if they are part of a multi academy
trust (MAT). Feeder schools will not
all be part of your MAT so you need to
know what they are learning so you can
prepare. The key word for me is ‘upskill’ and should be the our main focus.

Critical thinking, modelling and
questioning all come into play here,
enabling students to continue their
RE journey. Equally, Primary schools
should have a knowledge of what students will continue to do as they enter
KS3 so they know what they are preparing them for. It should be a relationship
between the two that support students,
not two separate entities doing their
own thing.
My interest in Primary RE has been
sparked and I am trying to spend as
much time as I can observing and
learning from Primary colleagues so I
can support my students throughout
their journey: a 12 year journey, not 7
years and then 5 years.

EXPAND YOUR MIND ONE SUBJECT AT A TIME

52. Children’s
Literature

A review of Charlie Higson’s
The Enemy

It will take time but believe me when I
say, it is worth it!

58. Napoleon

Time to say au revoir?

65. New Year
Resolutions

Avoid goal-setting and adopt
new habits instead

66. Diversity Poems

Paul Delaney shares poetry
with an inclusive theme
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REDISCOVERING
THE CLASSICS: THE
ENEMY BY CHARLIE
HIGSON
Jon Love explores one of
Charlie Higson’s darkest and
most thrilling novels
Words by Jon Love

We are without doubt living
in something of a golden age of
children’s literature. Every year sees the
release of ever more quality texts for us
to engage our young readers with. That
this is a good thing there is no doubt.
But that said, there is a danger that our
hungry readers will overlook some of the
brilliant if not downright classic books
that have come before.
My endeavour here is to seek, find and
celebrate some of those ‘lost’ books and
shine a light on them.
Even just a cursory
browse through the
local independent
bookshops kid’s section
will reveal that there is
an abundance of amazing
picture books for the
younger reader. This
is ace. We have many
ourselves at home and
even though our youngest
is now moving past this
phase, it is hard to let
them go because some
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of them are quite simply
too good to say goodbye
to yet.
What I have noticed
over time is that there
is a gap for that older
reader. The ones who
are still young but have
a great combination of
word recognition and
understanding and who
are looking for an ever
more challenging and

complex book. This is
apparent at the very
upper end of primary
– especially Year 6 and
Primary 7 – where it
is not unusual to spy
a teacher of this stage
struggling to find a book
for their readers in the
school library.

Higson and the first in
his hugely successful and
celebrated The Enemy
series. Released in 2009
the story is a dark, gritty
and realistic offering
that cunningly combines
a more mature content
with a nearly-all-child
ensemble cast.

I offer up today one
such potential book.
Step forward Charlie

Be warned though, it is
not one for the faint of
heart.

@hwrk_magazine
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THE DEAD
The books, of which there
are seven in the series,
centre around the premise
that all the population over
the age of fourteen have
succumbed to a devastating
virus that has turned them
into mindless killers. Our
protagonists, the remaining
children, have to find a way
to survive in this terrifying
new reality they find
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themselves in. The book
has us rooting for the
children right from the
off, where we find them
bunkered down in the
barricaded remains of the
local Waitrose shopping
centre ‘some time’ after
the outbreak.
This book quickly plays
on the trope of adults
vs children but revved
up to the max, with the
stakes very high indeed.

WE ARE THROWN
INTO THE ACTION,
IMMEDIATELY
FINDING THE
CHARACTERS
SCAVENGING FOR
FOOD AND SUPPLIES
WHILST TRYING
TO FIGHT OFF THE
SICK AND INFECTED
ADULTS THAT ROAM
THE STREETS OF
LONDON.

The whole series takes
place in and around
London, something
my northern readers
struggled with in
terms of places and
location names, but I
found a high quality
map illustrated for the
books that helped my
kids visualise where the
action takes place.

@hwrk_magazine

THE FEAR
The story follows two
separate groups of
children (collectively
known as the Holloway
Crew) as they follow the
mysterious and possibly
untrustworthy Jester
across the dangerous
streets of London. They
are heading towards the
promise of the safety and
security of Buckingham

HWRKMAGAZINE.CO.UK

Palace where another
group of children have
set up base. How they
get there and what
awaits them when and
if they finally do is the
real meat of the story.
Meanwhile we also
follow the tribulations
of Small Sam who was
snatched by some adults
right in the opening
paragraph of the story.
We track him as he
attempts to flee a nest of

grown-ups and make his
way back across London
to Waitrose, unaware
that his friends have
already abandoned the
place to follow Jester.
Along the way new
alliances are forged
and new enemies are
encountered, but one
thing becomes crystal
clear very quickly. No
one is safe.

THE
SACRIFICE
In this nightmare vision,
humanity is reduced
to pockets of children
grouped together for
survival. Some are holed
up in reinforced and
barricaded supermarkets
– like Arran and
Maxie’s crew who also
count the fearsome
Achilleus amongst their
number at Waitrose,
or Blue and Big Mick
at Morrisons. Other
groups have gathered
around emerging leaders
like the despotic public
schoolboy David at
Buckingham palace or
the scientifically minded
Justin at the Natural
History Museum. What
Charlie Higson does
so well is weave the
back stories of these
different characters
and groups and have us
invest in them and their
futures. This leads the
reader into treacherous
waters as Higson does
not hesitate to kill off
characters when he sees
fit to do so. This can
sometimes happen very
suddenly and leave you
reeling but it has the
desired effect. Higson’s
experience when writing
the young James Bond
series showed what
happens to readers
when they know that
the hero is safe. That he
will survive whatever
peril befalls him. They
become complacent
about the chance of
survival. Not so here.
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THE HUNTED
And what characters
we have. Like your
hero classic with good
looks and intelligence?
Check. Prefer them to
be streetwise, disfigured
and lethal? Check.
Strong female characters
that hold their own?
Also check. There is
something for everybody
here, along with possibly
Higson’s most genius
of creations: The Kid.
You can imagine the fun
he had when writing
the lines for this one!
Whichever character
thread he is writing,
Higson manages the
narrative with an
efficiency and snap that
keeps the action taut and
thrilling. Apparently,
Higson trialled his series
chapter by chapter with
his sons checking for
scares and interest level.
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If the boys remained
hooked and scared then
he knew he had nailed
the chapter. It shows.
There are surprises,
cliff-hangers, shocks,
scares and underneath
everything a layer of
tension that builds as
you come to realise that
anything goes.
The Enemy is a true
modern classic with
a great story arc and
superb characters. If
your reader en-joys this
first instalment then it
is reassuring to know
that the series goes from
strength to strength as it
stretches over the course
of the seven books. The
Enemy offers a slightly
different take on the
children’s book and while
it is undeniably grim and
uncompromising at times
it does ultimately offer a
message of hope for the
reader. A cracking read.
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JE VOUS FAIS
MES ADIEUX:
MARKING THE 200TH
ANNIVERSARY OF THE
DEATH OF NAPOLEON
BONAPARTE

Napoleon’s

Dominic Kirby wonders if
Napoleon’s legacy is really
something to celebrate

death mas

k

Words by Dominic Kirby

Early in the morning of
Saturday 5th May 1821, in a
small, damp, windswept house
on the edge of a small, damp,
windswept island in the middle of
the Atlantic, one of the greatest
men in history (or one of the
greatest tyrants, depending on your
perspective) died.
n’s body was exhu
es in Paris. Napoleo ce in 1840.
lid
va
In
s
Le
at
mb
d in Fran
Napoleon’s to
Helena and reburie

The man was Napoleon Bonaparte.
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Of all the numerous
eyewitness accounts
of Napoleon’s final
hours, that recorded by
General Henri Bertrand,
his companion and
confidant, is perhaps the
most credible. Bertrand
recorded:
“From three o’clock
until half-past four
there were hiccups and
stifled groans. Then
afterwards he moaned
and yawned. He appeared
to be in great pain. He
uttered several words
which could not be
distinguished and then
said ‘Who retreats’ or
definitely: ‘At the head of
the Army.’”
Napoleon’s doctor and
one of his valets also
recorded, like Bertrand,
that Napoleon uttered
the word ‘armée’ shortly
before he died. This is
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A MARMITE FIGURE

hardly surprising for a
soldier-turned-politicianturned-emperor, who
spent a lifetime planning,
preparing and prosecuting
war across several
continents.

2021 marks the 200th anniversary
of Napoleon Bonaparte’s death.
Napoleon is a Marmite historical
figure - people tend to either
love him or to loathe him. Like a
French version of Oliver Cromwell
(although of course Napoleon was
technically Corsican, not French)
people tend to regard him either
as a messianic champion of liberty
or as a bloody, despotic tyrant.
Few historians tend to sit on the
proverbial fence about the man.

Given the fame of the
individual and the
remoteness of his prison
on the British-held
island of Saint Helena,
it’s also not surprising
that conspiracy theories
regarding Napoleon’s
death abounded as soon
as the news of it reached
Paris and they persist to
this day.

I, however, fall squarely into
the latter camp. While I admire
Napoleon’s undoubted military
and political courage and skill, as
well as some of his enlightened
economic, legal and social reforms,
like so many other military geniuses
before and since, including
Julius Caesar (his personal hero),
Napoleon’s ability wasn’t matched
by his morality.
While Napoleon didn’t start the

French Revolution, it’s arguable
that he did more than any other
single individual to ensure that the
last decade of the 18th century and
the first decade and a half of the
19th century were the bloodiest in
European history, between the Thirty
Years’ War in the early 17th century
and the First World War in the
20th. The fact that this tumultuous
period, from 1803 to 1815, is known
eponymously as the ‘Napoleonic
Wars’ is surely a case in point.

While it’s plausible that
arsenite in the damp
wallpaper at Longwood
House may have hastened
Napoleon’s demise, it’s
probable that he died
from nothing more
conspiratorial than
stomach cancer.
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New Year, New You?

LASTING LEGACY
Having eventually been
defeated by a British-led
coalition of almost every other
country in Europe at the Battle
of Waterloo in June 1815, and
even then, only narrowly,
Napoleon was permanently
exiled to the remote British
colony of Saint Helena in
the Atlantic for the last six
miserable years of his life.

carefully choreographed by
shrewd artists and poets for
profit in the late 19th century,
long after the real danger
posed by both of these men
and their followers had passed.
It suited (and still suits)
both France and Scotland to
reinvent these belligerent
international troublemakers as
benign national heroes.

This was partly as a
punishment, but it was also
to prevent him escaping from
exile, as he had done from the
Mediterranean island of Elba
in March 1815, to re-launch
his European wars of conquest.
Here Napoleon lived out his
last days and here he died.

In reality though, both of
these men, but Napoleon in
particular, brought nothing
but crushing military defeat,
economic disaster and
international isolation to their
respective countries.

As with Bonnie Prince Charlie
and Jacobitism, I admit to
finding it hard not to be swept
up by the tide of romanticism
of the lone genius in solitary
exile. This was an image

Forget setting goals. Cultivate
good habits instead.
Words by Andy McHugh

I’m a huge fan of New Year. Not because
of the celebrations (as if we’ll be doing
much of that this year), but because they
give us an opportunity to sit back and take
stock. I like to use this time to think about
how I can improve my teaching, so that
the following year I can look back and
see how I’ve developed. The key to this
though seems counterintuitive.

department could work on a particular
strategy, tactic, use of resource, or
whatever. Keep it simple though. For
example, you could agree to try out some
sort of questioning technique or behaviour
management method more often. Or, you
could ask students to complete a particular
type of task more often, that appears to
have made a positive impact in the past.

I don’t set goals.

Your new habit doesn’t have to be tracked
and it certainly doesn’t have to be observed
or even checked at all by anyone else. The
whole point is that by trying out a new
habit, the teacher is free to take their time
with it and do it in their own way and at
their own pace. In doing so, any “data”
(and I use this term VERY loosely) gained
will be useful.

For me, goals are an unwelcome pressure
and distraction. Worst case scenario, I
don’t meet them and I feel like a failure.
Best case scenario, I achieve them, feel
great for a split second and then I worry
about the next goal, as if the previous one
doesn’t matter anymore.

The fact that approximately 1.8
million French men, women
and children died during the
Napoleonic Wars, including
600,000 civilians, is, in my
opinion, an utterly lamentable
legacy and one hardly worthy
of commemoration.

For me, goals are a lose-lose situation and
nobody needs that in their life.
So, instead of setting goals, I cultivate
habits. In doing so, I don’t need to worry
about hitting a certain target, or even
measuring anything at all. It’s easy(ish).
Last year I decided I would use more
retrieval tasks during my lessons, after
reading Kate Jones’ fantastic book,
Retrieval Practice. I didn’t decide to
put a retrieval task in every one of my
lessons, or use it in a particular way, or to
standardise the ways I would use them.
I just decided to do it more often. No
pressure, no worries.
It worked. Not only that, but I naturally
began to do it more often as time went
on. It became part of how I operated as
a teacher, as I slowly found my own way
of doing it. Now, I can look back on how
my teaching has developed and I can
confidently say that it’s in a much better
place now than it was a year ago.

Napoleon on Saint Helena. A watercolour by Franz Josef Sandmann c. 1820.

As far as departmental curriculum
planning goes, there are ways you
can encourage similar habits in your
colleagues. Each teacher in your
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If you want, then any feedback on your
and your colleagues’ new habits can
then be discussed in a much more open
and less formal setting than your typical
Appraisal meeting, where there might be
incentives to give a “polished” version
of reality than you would otherwise do.
Avoiding untruthful versions of how it
went can then lead to much more helpful
conversations about how to implement
any positives discovered across the whole
department. You might also come to the
conclusion that it doesn’t work, which
brings me to my next point.
One thing to bear in mind, is the impact
that any additional habit has on your
existing ones. Every time I hear about
teachers being asked to do extra things
in their lessons, without dropping other
things they’re already doing, I despair.
You only have a finite amount of time and
energy. We can’t afford to waste either one
of them.
So, to help make space for any new habits,
I’d like to offer you one piece of advice.
You can take it or leave it, but for the last
couple of years, it’s worked brilliantly for
me.

Conduct a brief past year review. It’s
simple and doesn’t have to take more
than a few minutes.
Think back over the types of activities,
resources, procedures, etc that you have
worked with over the past year and ask
yourself these five questions:
1. Which ones caused you the most
stress?
2. Which ones didn’t seem like they were
worth the effort?
3. Which ones did students do badly?
4. Which ones did you do badly?
5. Which ones could easily be replaced,
improved or completely dropped?
If you can think of anything you’ve done
in the past year that answers at least
two of these questions then think about
dropping it. If you can think of anything
that fits three or more, then (if you can)
you should probably drop it now.
Pro Tip: Getting your whole department
to conduct the past year review might
be a useful exercise to make your
departmental operating procedures
run a little smoother. But approach this
with caution and try not to take it too
personally if it’s your own pet project that
everyone else wants to scrap. Nobody gets
it right 100% of the time. Be ok with that.
So remember: Your time is precious. You
have better things to do than to waste
your time on things that cause more
problems than they solve. You should
do those instead. Setting goals might
motivate some people, but we teachers
have plenty of those in our lives already.
Let’s just cultivate some better habits.
They matter more.
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Diversity Poems

An alien spaceship!

Paul Delaney shares some of his poems
celebrating the beauty of diversity

An alien spaceship landed on earth,
one cold and windy night.
It crashed in my back garden;
its lights all gold and bright.

Words by Paul Delaney

‘Are all earthlings just like you?’
asked their leader, his face red and green.
‘I’ll try to explain,’ I answered.
‘I hope you’ll know what I mean…’
My eyes are hot sparklers, all emerald, bright green.
My voice is high-pitched, like a moody teenage Queen.
My skin is brown and smooth, a creamy chocolate bar.
And my legs are as fast as a Lamborghini car.
My hair is countless midnights, long gloss blacks.
My legs are long and thin, high-speed railway tracks.
My lips are wide and full, as thick as a circus clown’s.
And my teeth are as white as diamonds in crowns!
Now go and ask somebody else.
Only then will you find the answer to your question!
© 2019 Paul Delaney, poem from ‘Get lost!

All the world’s a stage!
Are all the creatures of the sea the same?
A similar size and colour and name?
Dive into the oceans in a yellow submarine.
And discover a world, an incredible dream.

Trek through a rainforest. Those amazing sounds!
Creatures make noises - above, below, around.
Some of them chatter. Some of them grunt.
Some eat plants but most of them hunt.

Green Sea turtles and Royal starfish.
Mythical mermaids, granting a wish.
Turquoise corals, clinging to their reef.
Hammerhead sharks sharpening their teeth.

Marmoset monkeys and cheeky chimpanzees.
Snoozing sloths in tall, emerald trees.
Glass-winged butterlies and tiny tree frogs.
Scarlet Macaws and hungry, hairy hogs!

‘All the world’s a stage!’ said William Shakespeare.
It doesn’t matter how you sound or how you appear.
We’re all very different, just spirits in disguise.
Sharing Mother Earth, like clouds sharing skies.

‘All the world’s a stage!’ said William Shakespeare.
It doesn’t matter how you sound or how you appear.
We’re all very different, just spirits in disguise.
Sharing Mother Earth, like clouds sharing skies.

Rise up above, soaring high in the sky.
Do you dream about birds, their ability to fly?
Not every single bird has the power of flight.
Blackbirds are black and pelicans are white!

Walk around a famous city. Look at everybody’s face.
They’re as different as the planets in deep, outer space.
A palette of colours like shoes on a rack.
Enormous variety, the toys in Santa’s sack.

A woodpecker, a Hawfinch, and a singing thrush.
A timid tree-creeper seeking solace in a bush.
A hungry golden eagle on her evening prowl.
A swan on her river and a wise old owl.

Children from different parts of the world.
Long hair, short hair, straight and curled.
You’re ‘One of a kind’ in your own special way
with your own song to sing and your own words to say.

‘All the world’s a stage!’ said William Shakespeare.
It doesn’t matter how you sound or how you appear.
We’re all very different, just spirits in disguise.
Sharing Mother Earth, like clouds sharing skies.

‘All the world’s a stage!’ said William Shakespeare.
It doesn’t matter how you sound or how you appear.
We’re all very different, just spirits in disguise.
Sharing Mother Earth, like clouds sharing skies.

For the children of British International
School, Budapest
From Paul Delaney’s NEW poetry book, ‘Get
lost!’ –
launching at B.I.S. Prague, Czech Republic,
May 2019
Always remember, there’s NOBODY
like YOU in the whole, wide, world!

I am a tropical fish!
I am a tropical fish.
I swim in the deep blue sea.
I often wonder, as you do,
What is ‘diversity’?
Turquoise blues and emerald greens.
Shimmering golds and silver sheens.
Carmine reds and purple sapphires.
Orange and yellow, flames in fires.
Countless colours and different sizes.
Magical creations - birthday surprises!
Gold and silver, bronze coloured scales.
Powerful predators and peace-loving whales.
Are humans all different or sort of the same?
Sharing a face whilst sharing a name?
Or is life on land like under the sea?
A miraculous mix of variety?
I think so, don’t you?
And guess what?
We’re all basically the same.
A spirit or a soul, wrapped up inside a body.
And everybody is special and unique.
And so are you.
So always remember that!
Poem © Paul Delaney 2019 from ‘Get lost!’

© Paul Delaney October 2nd 2018 (My mum’s birthday!)
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LETTER FROM
THE EDITOR
It really does fill me with joy when
I look around to see how teachers
and school leaders have adapted to
the upheavals of 2020. You are all
incredible and I mean ALL of you.
(Yes, even you, reading this now.)
What teachers and school leaders
have managed to do to support
students, parents, families and
communities is nothing short of
heroic. You have put yourselves in
the firing line, both physically in
terms of your health, but you’ve
also patiently endured unfair
criticism from the darker corners
of social media, not to mention
some appalling headlines from some
mainstream media outlets too.
But I’m not going to dwell on the
negatives here. I want to celebrate
our achievements. Achievements
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like getting entire schools to put
resources and lessons online, which
while far from perfect, is a step in
the right direction. Once this is
all over, I don’t expect schools to
operate much differently to how
they did in 2019. But perhaps we
will have ironed out a few wrinkles
to do with accessing materials for
students who for whatever reason,
can’t be in the building.
You have also taken greater
ownership of your own CPD, with
more and more teachers from
across the UK coming together
to discuss new strategies, policies
and curriculum ideas, in the
(wonderful?) world of #EduTwitter.
The positive change this will lead
to in the coming months and years
will be huge and it was because of
teacher-autonomy. Long gone are

the days of guest-speakers being the
only form of INSET. They do have
their place, but I think in many
cases, we’ve proved that we can do
better than that.
Finally, I want to pay tribute
to Headteachers and Senior
Leaders. Some of you haven’t had
a day off since February. You have
supported your staff and your school
communities with compassion,
dignity and professionalism, no
matter what has landed in your
inbox on the final day of term from
the Department for Education.
From all of us at HWRK Magazine, a
huge thank you. You are all amazing.

Andy McHugh

Editor | HWRK Magazine
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